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Policy and process on the recording of RARPA based achievements, and the quality monitoring process and paperwork  

Recognising and Recording Progress and Achievement (RARPA) is good practice

From September 2006 the ‘Success for All’ programme board (DfES, LSC, ALI and Ofsted) recommended that RARPA is the basis for measuring learner distance travelled in all LSC-funded provision that leads to awards within the new Framework for Achievement.  Although the wording has now changed in the 2012 revisions to the common inspection framework the process and inference is much the same.  This being the case the term RARPA will continue to be used for ease of understanding.

To facilitate the RARPA process the service uses an ILP to record the learner journey covering each of the different facets of the RARPA process.

When developing the ILP to ensure that it meets learners needs and records their journey effectively reference is made to the common inspection framework.  By doing so it enables the service to ensure that the process is fit for purpose and meets external audit requirements. 

To help illustrate why the RARPA process is so integral to learners outcomes within the service and how it is that OFSTED place such a high priority on it, the following has been lifted from the handbook for inspecting colleges.  To ensure that it remains focused there are some lines that have been struck through where there are no tangible links.

http://www.ofsted.gov.uk/resources/handbook-for-inspection-of-further-education-and-skills-september-2012
Outcomes for Learners

All learners achieve and make progress relative to their starting points and learning goals

1.  To make this judgement, inspectors will consider the extent to which: 

· learners attain their learning goals, including qualifications, and achieve challenging targets

· learners’ work meets or exceeds the requirements of the qualifications, learning goals or employment 

· learners enjoy learning and make progress relative to their prior attainment and potential

· learners make progress in learning sessions and/or in the work place, and improve the quality of their work

· Learners attend, participate in, arrive on time and develop the right attitudes to learning.

Further guidance

2.  Where relevant, inspectors should take into account:

· important learning objectives that are additional to learners’ qualification aims

· social and personal development, including employability skills
· the quality of learners’ work and their ability to demonstrate knowledge, skills and understanding, with particular attention to the level of skills reached by different groups of learners

From the Quality of Teaching, Learning and assessment section

Staff initially assess learners’ starting points and monitor their progress, set challenging tasks, and build on and extend learning for all learners

3.  To make this judgement, inspectors will consider how well:

· learners’ additional support needs are identified quickly and accurately early in their programme through effective initial assessment, leading to appropriate planning and support throughout the duration of their programmes 

· staff work with learners to develop individual learning plans that are informed regularly by on-going assessment

· learners are set challenging short- and longer-term learning goals that are reviewed and updated regularly

· staff assess learners’ performance and progress, and monitor assessment practices to ensure they are timely, regular, fair, informative and reliable 

· planned assessment/assignment activities build on previous knowledge and extend learning for all learners. 

Further guidance

4.  Where relevant, inspectors should take into account:

· the context of assessment in relation to the learning objectives
· the assessment of personal, learning and thinking skills

· the effectiveness of procedures to monitor learners’ participation and attendance, and whether staff take prompt action to address any identified problems appropriately and bring about changes and improvements based on challenging yet realistic targets

· how well achievements towards learning goals and qualifications are celebrated, recorded and accredited
Learners understand how to improve as a result of frequent, detailed and accurate feedback from staff following assessment of their learning

5.  To make this judgement, inspectors will evaluate:

· the extent to which learners understand their progress towards their learning goals and what they need to do to improve

· how well learning objectives are understood by learners and progress is recorded in feedback to learners

· the feedback on learners’ work, such as the accuracy and consistency of marking, and the correction of spelling, grammatical errors and inaccuracies 

Further guidance

6.  Where relevant, inspectors should take into account:

· how well the provision enables learners to build on what they have already achieved and experienced before starting their programme

· how learners improve their skills and understanding through the review and checking process

Appropriate and timely information, advice and guidance supports learning effectively

7.  To make this judgement, inspectors will consider the effectiveness of:

· timely information, advice and guidance provided to learners on their next steps in training, education and employment

· guidance and induction to introduce learners to the structure and demands of their programme, and their rights and responsibilities as a learner

Further guidance

8.  Where relevant, inspectors should take into account:

· the extent to which timely information, advice and guidance enable individuals to gain greater learning autonomy and decrease dependence on others
The RARPA approach is a flexible learner-centered approach which enables learners to take charge of their learning.

RARPA raises learners’ awareness of the learning process, builds their confidence and encourages enthusiasm by using a more engaging manner of reaching personal goals.

There are two interlinked processes:

•
Systematic recognition and recording of progress and achievement through a staged process

•
Quality assurance of learning through the RARPA process 

The RARPA staged process helps providers to identify areas for improvement. It will enable them to make sound judgments as to the effectiveness of their arrangements and maintain consistency with the new Common Inspection Framework (CIF). It will contribute to the raising of standards and an enhanced experience for both non-accredited and accredited learners.

The five elements of the staged process are mapped to the “Outcomes for Learners” and the “Quality of teaching, Learning and Assessment” sections of the CIF. These five elements are:

1.  Course aims that are clearly stated.

2.  Initial assessment of learners’ starting points and needs.

3.  Discussion and negotiation to identify appropriately challenging objectives.

4.  Formative assessment, checking on progress and giving feedback.

5.  Final recognition of progress, recording and celebration of achievement.

Systematic recognition and recording of progress and achievement through a staged process

The Staged Process:

· is open to flexibility in interpretation and application to take account of local needs and circumstances and the particular features of the learning programme

· requires the minimum level of formal documentation in line with the Services commitments to avoid increasing bureaucracy

· operates alongside and support the implementation of the CIF

· is compatible with the Services funding arrangements

· provides a consistent and responsive approach to recognising and recording progress and achievement 

The elements of the Staged Process:

	Element


	Evidence

	1. Aim(s) appropriate to an individual learner or groups of learners 


	Clearly stated aim(s) for all programmes



	2. Initial assessment to establish the learner’s starting point  


	Record of outcomes of process of establishing learners’ starting points



	3. Identification of appropriately challenging learning objectives: initial, renegotiated and revised 


	Clearly stated suitably challenging objectives for all programmes and, for each learner



	4. Recognition and recording of progress and achievement during programme (formative assessment): tutor feedback to learners, learner reflection, progress reviews 


	Records of learner self-assessment, group and peer assessment; tutor records of assessment activities and individual/group progress and achievement. Learners’ files, journals, learning diaries, portfolios, artwork; videos, audiotapes, performances, exhibitions and displays; individual or group learner testimony; artifacts, photographs and other forms of evidence. 

	5. End of programme learner self-assessment; tutor summative assessment; review of overall progress and achievement. This will be in relation to appropriately challenging learning objectives identified at the beginning/during the programme. It may include recognition of learning outcomes not specified during the programme


	Records of learner self-assessment, group and peer assessment; tutor records of assessment activities and individual/group progress and achievement. Learners’ files, journals, learning diaries, portfolios, artwork; videos, audiotapes, performances, exhibitions and displays; individual or group learner testimony; artefacts, photographs and other forms of evidence. 




Table 1: Core elements of the Staged Process and possible sources of evidence mapped to the “Outcomes for Learners” and the “Quality of teaching, Learning and Assessment” sections of the Common Inspection Framework.

Determining success

Determining success for accredited and non-accredited provision has always been a matter of perspective i.e. 

· The learners

· The tutors 

· The Service

· The SFA and OFSTED etc

For the purpose of this policy, the perspective of all of these will be considered starting firstly with the learner:

From the learners perspective they have signed up to a course with certain aims and objectives stated on the course information sheet and the information contained in the course directory.  Therefore it is not unreasonable to assume that from this perspective success is achieved by achieving these expected aims and objectives either fully or partially.

Similarly if the tutor has had a hand in writing the course information sheets (which they should have) then success could be determined in a similar way to that of the learner.

The service will also look at success for non-accredited course in the same way and from the perspective of monitoring would expect that a percentage of the aims and objectives have been met in order to constitute a pass.

SFA and OFTSED are also looking for success measured against some form of quantitative outcome.

Accredited provision although may seem more complicated can often be simpler to judge in terms of success.  For example most awarding bodies say that in order to achieve you need to be able to do XXXXXX and from a  list of several tasks.  In exams there is a pass rate varying from 60 to 80%.  

As a service we need to set a benchmark that clearly states that to count as a formal success which we then record on the system a certain level needs to be reached.

For this reason the service will adopt a success threshold similar to that of awarding bodies of 80%.  This figure has been chosen under the premise that one type of learning is no more or less important than another.

It is however proposed that this level be reached through a staged process i.e:

2013/14 in order to count as a pass in non-accredited provision a learner must achieve 70% of the group learning outcomes, with one personal learning outcome 

2014/15 in order to count as a pass in non-accredited provision a learner must achieve 80% of the group learning outcome, with one personal learning outcome

To validate these outcomes audits will be conducted throughout the academic year to ensure progress toward target and consistency of quality.

The following pages will provide clarity and support to that process:

Attachments:

1)  Medway Adult Community Learning Service RARPA strategy for Non-Accredited courses.

2) Tutor self-monitoring checklist for RARPA.

3) The moderation report form for summative sampling of RARPA programmes.

4) The RARPA audit form for monitoring the efficacy of RARPA throughout the Service

RARPA Strategy for Non-accredited courses
	1 Identify courses/tutors where RARPA is insufficiently recorded or used via sampling of ILP’s, Lesson Plans, SOW and associated documentation.



	2 Raise awareness for tutors to increase understanding of RARPA via team meetings, Staff Conference, OTLA and/or auditing process and any subsequent action plans, and, examples of Good Practice.



	3 Monitor implementation in subsequent classes and ensure Action plans related to RARPA have been addressed and completed.



	4 RARPA moderation of all ILP’s for all tutors teaching non accredited courses. Action plan to be drawn up and subsequently monitored for implementation.



	5 Review of current processes including suitability of current Initial Assessments used and sharing of Good practices via team meeting/one to ones.



	6 Ensure RARPA approach is incorporated into SAR and is monitored through established QA processes and appropriate actions can then be implemented.



	7 Adjust new course proposals to incorporate any action plans identified from the moderation of ILP’s (QA12 to incorporate suitable Aims).



	8 Each learner to have an ILP with clear recording of RARPA throughout with identified group & individual learning outcomes and individual targets set against SFWL/Subject Initial Assessments and formative assessments.  To be monitored throughout the year by sampling of ILP’ and RARPA audit/OTL.
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Evidence seen:  Course Outline 
   Scheme of Work 
          Lesson Plan  
  ILPs   
    QA12

	Course Title:  
	Sample ILR 1
	Sample ILR 2
	Sample ILR 3
	Tutor: 

	Course Code: 
	Date: 
	Yes

(
	No

(
	Yes

(
	No

(
	Yes

(
	No

(
	Comments

	1
	Learning Outcomes
	Are clearly stated in the course outline
	
	
	
	
	
	
	

	
	
	Are clearly stated in the ILPs
	
	
	
	
	
	
	

	
	
	Are appropriate to course level
	
	
	
	
	
	
	

	2
	Initial Assessment
	Evidence of a completed Initial Assessment to include level, subject and  SFWL
	
	
	
	
	
	
	

	
	
	IA recorded in the Scheme of Work, lesson  plan and ILP


	
	
	
	
	
	
	

	
	
	Appropriate to course level


	
	
	
	
	
	
	

	
	
	Includes assessment of Basic Skills (SFWL) (Essential skills for the course)
	
	
	
	
	
	
	

	
	
	Used to inform planning and target setting?
	
	
	
	
	
	
	

	3
	Learning Outcomes 
	Are group Learning Outcomes appropriate to the course?
	
	
	
	
	
	
	

	
	
	Are group Learning Outcomes appropriate to the learners’ level of ability?
	
	
	
	
	
	
	

	
	
	Are group and individual learning outcomes SMART? (Specific, Measurable, Achievable, Relevant & Time-bound)?
	
	
	
	
	
	
	

	
	
	Are there individual outcomes included in the ILP and are they contextualized?
	
	
	
	
	
	
	

	4
	Formative Assessment
	There is evidence of formative assessment in SOW, Lesson plans & ILPs
	
	
	
	
	
	
	

	
	
	Learner’s progress is recorded on the ILP and QA12


	
	
	
	
	
	
	

	
	
	Learner’s feedback on progress made is recorded on ILP


	
	
	
	
	
	
	

	
	
	Constructive tutor feedback and ongoing target setting is recorded on ILP


	
	
	
	
	
	
	

	
	
	Examples / photographs of learners’ work are included in the ILP
	
	
	
	
	
	
	

	
	Summative Assessment
	There is evidence in the SOW, Lesson plans & ILPs

	
	
	
	
	
	
	

	
	
	Learner’s feedback is recorded 


	
	
	
	
	
	
	

	
	
	Tutor’s feedback is recorded


	
	
	
	
	
	
	

	
	
	Progression sheet on ILP completed and signed by the learner and the tutor
	
	
	
	
	
	
	

	
	
	Learners’ achievements are recorded (group and individual outcomes) on ILP and QA12


	
	
	
	
	
	
	

	
	
	Examples / photographs of learners’ work are included in the ILP
	
	
	
	
	
	
	

	Action:


	By 

	Signed Internal Verifier:        

Signed Tutor:                                                                                                                   
	Date:



Tutor Self-Monitoring Checklist for RARPA & SFWL

Tutor Name:




Course:

	Teaching File

	· 
	Cover page standard
	

	· 
	Ordered similar to cover page
	

	· 
	Current live SOW
	

	· 
	Course information sheet 
	

	· 
	Learner / Group Profile
	

	· 
	Lesson Plans – reviewed
	

	· 
	QA12’s up to date
	


	SOW – Scheme of Work

	· 
	Current and up to date
	

	· 
	Any changes clearly marked
	

	· 
	Ref’s to Core Curriculum or Headings
	

	· 
	Embedding basic skills columns needs some information
	

	· 
	Some details of groups or a link to where this can be found in Teaching File 
	


	LP’s – Lesson Plans

	· 
	Evidence of differentiation
	

	· 
	Evidence of review and evaluation
	

	· 
	Links to Initial Assessment & Diagnostic Assessment
	

	· 
	Evidence of extended learning activities
	

	· 
	Clear statement of learning aims and objectives
	

	· 
	Clear recap activity


	

	· 
	Clear confirmation activities that learning is being assimilated 


	

	· 
	Volunteer activities and instructions & feedback
	

	· 
	Sum up and look forward
	


	ILP’s – Individual Learning Plan

	· 
	Linkage with Initial Assessment 
	

	· 
	Indicator to Diagnostic Assessment
	

	· 
	Precise individual targets
	

	· 
	Any record of IAG formal or informal
	

	· 
	Reviews of targets & fresh targets set
	

	· 
	Feedback from both parties


	

	· 
	Contextualised targets where possible


	

	· 
	Diary of learning (where suitable)
	

	· 
	Evidence of any tutorials or meetings
	


	General Evidence

	· 
	Evidence of improvement of practices (ongoing)
	

	· 
	Tracking of learner journey
	

	· 
	CPD and courses ongoing
	

	· 
	Knowledge of course data
	

	· 
	Knowledge of personal targets and progress so far
	

	· 
	Learner satisfaction and feedback


	

	· 
	Current level of teaching (OTL etc)


	


	Comments:



	Actions:
	Date:



	Signed:


	Date:


	
	RARPA Audit Report




	TUTOR/PAM NAME:


	CLASS:
	SSA:

	DAY:


	TIME:
	DATE:

	AUDITOR/OBSERVER:
	DATE OF AUDIT:




	
	Have you seen evidence of:
	Evidence
	Comments (Narrative)
	Action
	Date by
	Responsible
	completed

	1
	RARPA considered in the planning of the programme & the session. Initial Assessment and Diagnostic Assessment influences content and style.


	
	
	
	
	
	

	2
	Records of achievement and progress are being used in teaching, tutoring and other associated learning activities


	
	
	
	
	
	

	3
	Are learning aides & resources developed & used with RARPA in mind & how effective are they


	
	
	
	
	
	

	4
	Reviewing of learners progress & target setting & achievement is contextualized & considers additional skills, unintended outcomes  as well as main learning outcome & is supported by robust two way feedback


	
	
	
	
	
	

	5
	Further support or consideration for learners additional  needs


	
	
	
	
	
	

	6
	RARPA  improving learners attainments & progression


	
	
	
	
	
	

	7
	Monitoring & reviewing of RARPA in programmes. Support & communication concerning RARPA issues.
	
	
	
	
	
	


Feedback to tutor (inc recommendations)

	Comments from Tutor



	Comments from PAM




	Auditors Signature:


	Date:

	Tutors Signature


	Date:

	PAL/PAM Signature:


	Date:
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